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WRITING TO REFORM THE ENGLISH MAJOR

Toby Fulwiler
The University of Vermont

The following report outlines the impact
of the University of Vermont’s writing—
across—-the—-curriculum program on the
development of the English major. This
report was presented as a series of
overhead transparencies at the
Conference on College Composition and
Communication (CCCC), March 20, 1992.

FACULTY WRITING FRDJECT: A SUMMARY

Beginning in February, 1984, the FACULTY
WRITING PRDJECT (FWP) conducted 20
Introductory Workshops (two days, off campus)
for approximately 480 Vermont faculty and
staff, full and part time. These workshops
introduced faculty to a variety of
pedagogical ideas involving a more active use
of language—-both oral and written—-—-by
students in all subject areas. They promoted
a sense of faculty community, encouraged
interdisciplinary scholarship, and helped
faculty develop their own writing. These
workshops continue to be offered twice
annually and are supported by the Provost’s
office.

In addition to introductory workshops,
the FWP has offered a variety of "follow-up”
and "advanced"” workshops, ranging from
two-hpur afternoon meetings to two-day
"writing retreats" for workshop veterans to
work on their own writing ("We will feed you
and leave you alone”). Retreat attendance
has ranged from 18 to 30, with {faculty
revising dissertations, co-writing grants.
developing articles, and planning syllabi.
(Foi- a more complete account of the Vermont
program, see FProqrams that Wort. Fulwiler and
T ag. 1990)
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A schematic outline of Vermont's WAC progr-m,
which at present includes no curricular
requirements, looks like this:

1. INTRODUCTORY WORXSHOPS

2. FOLLOW-UP WORKSHOPS

8. Psdagogy wo:ksﬁops
b, Writing Workshops

3. RESEARCH IN WRITING

a., Effect on Bpecific Disciplines
b. Impact on UVM Campus ‘
4. PUBLICATION PRW;SCTS
a. Nriters Guide Ssries (New Volumes)
b. Professional Journals
o. Book describing on impact at UVM

3. ARTICULATION X~12

a. Summer Instgtuta on Thinking and Writing

b. Advanced Ini%ituta to Train Teachsr Trainers

c¢. In-Sexvice Workshops at Varmont schools

§. UVM CURRICUDLUM

We have used the same workshop model, as
represented in this brochure, for eight
years; faculty members are admitted on a
voluntary, first-come, first-served basis., up
5 . to thirty at a time; they agree to stay for
. the whole two days: we supply all meals. '
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7/'%%7%5 Workshops generate a lot of enthusiasm; however the realities of
everyday curricular life often dampen the spirit to add .

innovative uses of writing to courses. To maintain enthusiasm

) mﬂt l‘/l/ and continue training in WAC ideas with profesasors across the
()¢ curriculum, we have developed publication projects which require
Edited by

continued commitment to research about the role of writing in
Two recent collaborative books illustrate this point:

teaching.

TOBY FULWILER, tninrsiyof Vo
| and ART YOUNG, Coreon i

Introducrion

. UCLA

- The University of Vermons
PROGRAMS THAT WORK
includes collaboratively
wrzt;en chapters
detailing the programs at

. Michigan Technolagical Universi

- Wvanmxy 14 different colleges.

University of Massachuszss

- Geoge Masom University

The Universicy of Michigan

The Baltimore Area Consortism

Afterword:  The Enemics of
Writing Across the Currics

Bibligrmphy
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A COMMUNITY OF VOICES was col-
C Orre, laboratively written over three
. lapke ')  years by 17 authors at Vermont; it

(WEs] HEINEMANN / PORTSMOUTH, NH Olla
. nd; Mam
M""""Han f")r,j R Sau]e ({:‘) ig an anthology of readings
New Pubyys), 1)) intended to introduce students in
Yory Ing o . g
Mpap, first-year writing classes to
\\\\\\\\ different 14 different disciplines.




Faculzy
Writing
Project

UNIVERSITY OF VERMONT In 1990, the faculty of the College of Arts

and Sciences voted to put in place a two-
tiered writing requirement: (1) a first-year

INTRODUCTORY WRITING

WORXSHOPS seminar for all entering students and (2) a
senior seminar in each student's major.

The senior course could be put in place
in most departments with little change, as
similar courses already existed.

CLASSROOM TEACHING The Virst-year course would be taught by
full-time faculty in the twelve disciplines
willing to offer such courses: content would

:::::g;g’;g:" e be approximately 1/2 that normally taught in
DESIGN introductory courses: class size would be
- limited to 20; the course would include
' training in both writing-to—-learn and
! learning-to-write strategies (see below).
v, However, the new first-year course would
ESEARCH | - ~- --| ADVANCED WORKSHOPS e necessitate the hiring of eight additional
glish) "
i new faculty; at present there is no money for
ROFESSIONAL [writing all new positions.
APERS . disciplines)
. H {(writing in
PUBLICATION the major)

STUDENT WRITING
& LELRNING . — —
ABILITY !

} ' ‘megnrollment limited to 20 students in order to allov time

for frequent multiple-draft assignments, student-tescher snd
student-student conferences, and in-depth evalustion of
student writing}

This schematic was designed to help us
evaluate Vermont's program and plan further
development. The brackets at the lower left
around curricular development reflect our
philosophy of first, educating the faculty
about the possibilities writing could play
within the curriculum, then sceing what
curricular changes the faculty might propose.

In other words, the informal committee
of eight whéh runs the WAC program did not
want to lead the charge of curricular reform
nor oversee the installation of mechani al or

I{ﬁ?e—shOt writing requirements

A ruiToxt provided by ER

-~smphasis on scholarship pertinent to a particular discipline;

~-gmphasis on the process of writing, including instruction on
generating and organizing ideas, developing drasfts, and
producing finsl edited copy with appropriate grassar,
syntax, and style; i

--the use of writing as s usans for students both to explore
and exprass ideas; and

-=-instruction in bdasic ressarch msthods, including lidrary
research [when appropriste].”
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? THE ENGLISH MAJOR

When I arrived at the University of Vermont
in 1983, the junior-senior course offerings
in writing were limited to a single course
(177-178) with different sections devoted tc
fiction, poetry. or non-fiction (see cata-
logue page below).

By 1992, the new courses had been added
to allow junior and senior English majors to
take more writing courses: courses such as
171 and 172 were designed as 50/50 courses:
including substantial literary content as
well as substantial practice writing in the
literary forms (see catalogue nage opposite).

VERMONT COLLEGE CATALOGUE. 1982

141 19th Century American Novel The flowering of the novel in the United States.
Hawthomne, Melville, Twain, Howells, James, and others. Biddle, Cochran, Eschhch,
Shepherd.

144 American Poetry 1o World War 1  Major American poets 1o 1917, including Poe,
Whitman, Dickinson, and others. Cochran, Gutman.

145 The Lilerature of Vermont An exploration of Vermont writing from the nar-
ratives of the Allen brothers to the poetry and fiction of today. Normally offered in sum-
mers only, Biddle.

150 Modern Short Fiction. 1, II. Cochran, M. ). Dickerson, Guiman, Jones,
Shepherd.

151 Modern American Novel American novelists from 1915 to 1945. Biddle,
Cochran, Eschholz, Gutman, Poger, Shepherd.

152 Modern American Drama  Recent and contemporary, including plays by O'Neill,
Miller, and Williams, Orth.

153 Contemporary American Poetry American Poetry since 1950. Edwards, Gut-
man. {Not offered 1982-83.)

154 Contemporary American Novel Significant American novelists since 1945.
Cochran, Gutman, Shepherd.

155 Literature of Black America Poetry, fiction, and drama by black writers since the
tum of the century. M. J. Dickerson. (Not offered 1982-83.)

177, 178 Advanced Writing Students follow their own interests In the writing of
poeiry. fiction, and non-fiction. Permission of instructor required. Prerequisite: 53 for
poriry and fiction, 50 for non-fiction. No more than six credit hours of English 177, 178

Advanced Writing will count toward fulfitiment of major requirements. Broughton, Ed-
wards, Huddle, :

191, 192 Internship May not be used to satisfy major requirements. Prerequisiles:
Consent of instructor, junior or senior standing. One to six hours. Biddle.
Q
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VERMONT COLLEGE CATALOGUE, 192

15-3 Contem Amerlcan Poelry American

porary
Poetry since 1950, Edwards, Gutman. ,
154 Contem American Novel Signilicant

porary
American novellsts since 1945, Cochran, Shepherd.
155 - Literature of Black America Poelry, fiction, and

drama by black writers since the tum of the century. M. J.
Dickerson, Magistrale, Allernale yeaﬁ.cll'sas-sf.mm. ‘

171 Writing -Literary Criticlym In ion 1o
theory and yncgﬂce of literary criticism, Students read and
write about literary theories representing various approachcs
to selected works of literature. Holstun, Warhol.

172 Personal Yoice Iniensive examinalion of wriling
from the first-person point of view. Theory and practice in per-
sonal wriling and analysis of published writing in this mode,
Prerequisite: 50 or 53, Fulwiler.

173 The Composing Proceas Exploralion ol the pro-

cess by which writers produce texts, Students siudy their own
wmi:,g’, the writing and icficctions of established authors, and

current research. Prerequisite; 50 or 53, Eschholz,

177,178 Advanced Writing Students lollow their own
interests in the wriling of poetry, fiction, and nonfiction. Per-
mission of instruclor required. Prerequisite: 53 lor poelry and
fiction, 50 for nonliction. No more than six credil hours of
English 177, 178 Advanced Writing or 179 Writer's Workshop,
will count toward fulfiliment of major requirements. Brough-
ton, M.J, Dickerson, Fulwiler, Huddle.

179 Writers’ Workshop An inlensive two-week work-
shop with assignments designed lo emphasize autobiographi-
cal aspecis of poelry and fiction wriling. Summer only. Prereg-
visite: 53, permission of instructor. Broughton, Engels, Huddle.

191, 192 Internship May nol be used to satisly major
requirements. Prerequisites: Consent of instruclor, junior or
senlor standing. One lo six hours. '

193,194 College Honors Deparimental permission re-
quired. Not to exceed three hours per semesier.
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\! WRITING THE NEW YORKER
\ ENGLISH 202

3“

E

TABLE OF CONTENTS

ST Th CoumiTe AL 5 Rtmy Students will wrile thelr through S
(e ) 688 the forms of writing.
1. The Talk of the Town represcated In The Now Yorkgr mogazinc:
2. Profiles Talk of 1he Town; Profiles; Reporicrs af Large;

Book, Movie, Music Reviews; Poetry; Fiction;

Cartoons; and maybe a cover. At lerms

3. Reporterx at Large end, each student will have writicn

3:%::‘:::: an cafirc issue. At lerms end,
Anmals of , . publish (Kinkos!) onc
our Far Flung Correspondant 1;32::;3;;f'=
{our Local Correspondant) .
On and Off the Avanus “Mmhﬁglilk!
Around City Hall Yarker “is to
Journals provide gradudting
English majors

4. The Currsnt Cinema with the t:mdesx
The Art ¥World possible writing
Musical Events cxperiente, By
Jazz carly May students
Books \l::'ﬂ have & substantial
The Theatre writing portfolio o
Dancing.. present 1o Tuore
In Pashion employers or graduale
Photography schools.

The Sporting Scene
A Critic at Large

5. "Poams®
"short Flction®

For the past two years I have offered a senior
seminar (one required of each major; 6 of-
fered per semester; enrollment limited to 18)
in "Writing The New Yorker" which introduced
graduating majors to new types of writing
which required reporting, interviewing, and
investigative local research--how else do you
write "Talk~-of-the~-Town," "Profile."” or
"Reporter-at-Large” pieces? Other seminars

» have been offered in "Publishing and Editing”
o ' "The Composing Process.”

This year (1991-92) the department has passed
still two more upper-—level writing courses
both designated 50/50--half reading and half
writing (see below). Enrollment in these
courses is limited to 25—-compared to 18 in
straight writing courses and 35 in straight
literature courses. These will appear in
next year's catalogue and be offered for the
first time in 1992-93.

Student enthusiasm for these new writing
courses has been high. Offering them,
however, has meant fewer offerings in period
and survey literature courses.

" REPORT” FROM UNDERGRADUATE STUDIES

The following two new coursss have besn approved by USC are
passed on to tha dspartaent for consideratiom

1.

11.

17% Reading and Mriling ARutobiography Study of the

autoblographical literary tradition as well as practice

writing within this tradition.
30 and permission of instructor.
Edwards.

Preraquisites English
M.J. Dickarson,

173 The Art of Nonfiction Theory, readings, and practice
in 1iterary nonfiction, including the essay and/or
literary journalism. Moore, Swater}ltsch.

Supperting documantation for both is appendsd.

_—“__————-—.—.-—-——.—.-—-c—]
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. oy ] resenting both
Reacllng,\\&’ltln Beginning in 1986, ten of us in the department, represch g
tll ‘1 writing and literature teachers, joined t? wr ur collective ,
andtheStudy | ;158 ers Tuiion L vouls'snere wioh enen, o ol et
: : ding and writing str . %
of Litera:ture ;;1?2?: abg:(tl :;-;: Stgdy of Literature, was a vorthy P‘;:?ﬁ‘:tﬁogi
ﬁfﬁEEEQQSEEE_offerad generous advances, and the resulting

PRELUDE: Reading ond Wriring In Coilege

CHAPTER 4 Responding ro Drama James Hows
CHAPTER § Lisenvy Criricism ond Theory James Holstun
CHAPTER § Wriring Crirical Essays Robyn Warhol

CHAPTER 7 Wriring Personal Essays Mary Jane Dickerson (:)JFr

But from the beginning, the process of writing

turned out well. sharing drafts,

it — ing regularly. workshop style. '
¥ Bl e g e e tne”prim. Toagon for the books's
CHAPTER |  Joumal Wriring Toby Fulwiler existence. In other‘wo:gs.bgga g:?gggtbigageat;e  1t7comp gap
CHAPTER2 Responding to Fiction Arthur i rocess: Doing e .
:dAmmﬂwgzﬂ W ldde :?:;;2gtge department and led to ?tgz:mizggﬁ °§ezh3€;$gu;?2y of
- l1laboration as well. (For moxe n on, 9.
CHAFTER 3 Responding io Poetry Skiney Poger ggholars in Our Own Back Yard," ADE Bulletin, fall, 198 )

CHAPTER 8 Imaginative Wrirlng/Risk Taking Willlam A. &
CHAPTER 9 ammmushqzhmhﬂhuTthhﬂ7/ v ﬂh“mu-

v ey e / When the first book was finished,
CHAFTER 10 Writing Research Richard Sweteriltsch v T Hopy in 1988, we began a second book to

)'M“%

keep our collaboration alive: this
time we would write an Introduction
to Literature anthology together,
teaming on four distinct sections.
poetry, fiction, non-fiction, and
drama—--with innovative writing

" ArthurW Biddle
by Fulwiler
Un;vcnity of \érmor_x'

strategies and student texts
prominently featured. And so

Angles of Vision (McGraw-Hill

1992) was published. Nobody will
get rich--we're each in for shares-

Random House & ‘

~but every little bit helps in an
underpaid department. Two more
collaborative books are currently
under contract, and several others
are now in the talking stages-—one
of them a professional book
examining writing and learning in
literature classes based upon
classroom research. Ve

16

15



At present the Vermont English major requires one
sophomore—level survey course:; four upper-level
courses prior to 1900:; and one senior seminar.
There is no other pattern or coherence in the
course offerings, and none of the professors in
the department is any longer satisfied with this
smorgasbord curriculum. In addition, new
challenges to the largely canonical offerings of
our old curriculum appear from feminist studies,
post-modern literary theory. and multi-cultural
sensibilities.

A few Years ago., given some of the
departmental debates that took place in the mid-
1980's to pass some of the aforementioned writing
courses, I would have listed "composition studies”
as a challenge to curricular literary orthodoxy.
However, I believe two things have happened in our
department to change that: First, attacks on the
old literary canon from all sides have made
composition studies seem fairly tame and old hat—
never mind that adding student texts to the
curriculum still seems problematic. And second,
the WAC program has had a slow by!steady affect on
attitudes about writing within English
departments.

To date, the Faculty Writing Project has
enrolled approximately half of our 35 member (full
time) department in its workshops, so, that a much
wider variety of writing activities going on
in straight literature classes. 1In addition. in
the spirit of WAC, we in the department have now
co—authored (ten of us) two tex!: that bring
together reading and writing in a harmonious
manner (see next page). As a result, we who meet
on the department Writing Committee feel less
marginalized than central to department concerns.

In the spirit of curricular coherence we
proposed "a writing concentraticn within the
English major” as an alternate to the current
formless shape of the major (see below). When we
presented the proposal to the department, instead
of a battle, we were told, '"slow down: let us
catch up with you.” As a result the whole
curriculum is undergoing a provocative review and
revision: we believe the Writing Committee
Proposal has been a major catalyst in new thinking
ERlCt the curriculum.

o 17

A Proposal by Tha Writing Committes

English majors may develop a concentration in writing by
requasting pernission from ths English Department to follow an
alternate track through the major. Students gualifying® for the
writing concentration will mest the following regquirsments:

Thirty hours, at least 21 at the 100 level to include the follor'ing:

6 hours from ona contiguous gsnaral survey series 21/22, 23/24,
25726, B1/82

3 hours of 30 or 53

9 hours of writing courses at tha 100 level, including at least
3 hours from sach of the following clusters:

Clustex A (50/350 composition/literaturar enrollment 29)

171 (Writing Literary Criticism)
172 (Parsonal Voice)
173 (The Composing Procass)

PPy
174 {Nev m:..:fm%m Autobiography. Students
will sxamine ths autobiographical literary
tradition and practice writing within this
tradition. Instructors: N.J. Dickerson, M.
FEdwards) »@

175 (Naw Coursa: Reading and Writing Nonfiction.
Students will study nonfiction as literature,
examining both traditional essays and litersry
journalism. Scops will include historic
devalopment and modern trends; students will
practice writing in the forms thansalves as well
as writing about the forms. Instructors: Molly
Moore, Richard Sveterlitsch) #»»

Clustexr B {full composition coursss; enroliment 18)

177-78 {Advanced Writing: fiction, non-fiction, postry)
179 (¥Writer’s workshop)

3 hours from the 201-202 seminar series {includes *rditing and
Publishing,” "Writing the .sv Yorker," others)

9 hours of literaturs coursas 108-135%5 sad 211-262, {ncluding
at least § hours of literature prior to 1500.

Recommendsd additional courses for a concsntration in writing:
twentisth-century ganre and literature courses to hslp studants
understand techniquas and forms in contemporary writing, fiction
and non-fiction alike.

1§
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At the request of our new department chair, the
Writing Committee designed a new entry-level
course that, in some new curriculum, would replace
or supplement the old required survey. We
fashioned English 2 as an alternate to English 1,
a composing-process workshop course open to all
university students. English 2 will be 50/50
reading/writing course that would introduce
students to a genre study of literature through
the composing process (see opposite). Early
reception by the department has been highly
favorable; its ultimate role and shape within the
curriculum will depend upon the shape of the new
curriculum,

Ironically, this is exactly the sort of .
course we would have been afraid to introduce
twenty years ago, when composition specialists
were trying to get literature out of the classroom
so that more attention could be paid to student
texts. We have now come full circle and believe a
more integrated reading and writing course is now
possible—-where the literature component will not
provide an excuse to ignore the student writing as
it often used to ot e '

ENCLISH &

INTRODUCTION TO READING, WRITING, AND THE STUDY OF LITERATURE

Pn imagine 1ish 2 to intagrate rsading and writing
nstruction, with substantial attention to the procasses of doing
both. We imagine the course to bs taught by all faculty.)

COURSE OBJECTIVES:

Reading 3kills
--Introduce critical and analytic reading of literature
==Introducs unique elemsnts of each genrs
-=Increass a dation of resding expariences °
-=-Exposs to significant litsrary works

Writing skills
~-=Introducs writing process (invention, drafting,
revision, aditing, pser ravisv)
-Int:odne- writing-to-lsarn stratagies about literary

==Introduce strategiss for formal writing about
litaraturs {personal, snalytic, critical,
imaginative)

Acadanic 5kills
-=Introducs huh(: m :& documentation
techniques ary work)
—Introduce sxpectations of 1iberal arts community
including critical reading, writing, and thinking
~=Introducs thesis~-bassd and argumentativea writing
=-=Introduce oral discussion & psar group tachnigues

READING ASSIGUMENTS:

Read a limited numbar of texts from various genres. (Texts could
include multi-ganre anthologiss or short collections of poens,
short stories, non-fiction; or pa back novals atc.)
Recommended treatment of texts: discussion rather than lscture
based to take advantags of small class and to introduce students
to critical oral skills.

options includs designing courses around themss, using common
toxtz section to section, using a single common text in all
sections.

' . o.?’;
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Immediately prior the CCCC talk (March, 1992) I
surveyed both English faculty and senior English
majors about their response to our curriculum so
far. A summary of the results follows; most
interesting is how few faculty predict writing-
related job interests of the graduating students:

HURNEY OF SN /TAWAT M, e

spatwvrs N = 45
Faontly N=IS

(. WHY IS WRITING ASSIERED:

"o LerN”  FAIT LS
2. MOST FREQUENT ASSIENMENT:

" ANMYTEAL/CRVTCAL *  ETeReNTs 70 v-
J. WeST FREQUENT WRITWG ACTINITY

AecR RISFONSE ot ucy, ~

MOLTIPLE - DRARTS %_ﬁgg:rs . ;1::‘7.
Y.
TOORNALS 31»‘::;.5 ;:7.

4(s). MST NELPFAL To STODENTS

MULTVALE DRAFTS L4
IONRNALS S/,

4(F). FACLULTY CUWARCES LAY 6-10 TEMRS:
WHATL Tow RO PrRAWCESS WRITWNG 487,
WHYt CottARoRATION Uy CALSANES 427,

5. STODENTS WTENTIONS APTER G RADUATION:

wR\TWe- REATS ToB BEr I
STUNNTS 257,

TENCHIN G~ FACULTY 27
6RAD SCRL.  Tmw 37 Wy
LAW  SCROOL stLDeurs I3 7

FALA TY 27r. 0

B)

e o - - .

A sampling of unusual student comments to question
4 of the survey:

4. Dsscridba the courses actices
helpgd you most to dmxspp:- a vrié.:f assignuents that have

dast- ﬂurym: b feedus
NAL 1‘ULJ& L&.ﬁnaur volumdbh,cﬁmxx_cww
CoumnPUA . The, Adomgy s '

) “16&: d P :*u/;w%:ra?%fa¢a
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13)10/9’2
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A sampling of the most common student comment.s
from questicn 4 of the survey:
4. Describe ths courses, practices, or assignusnts that have
)4 ]
Jouwr - rwd Pl clragts’) ook P
S eSpONEES
<l i the st § prbect are. gy JlffoL
vn Eetfpeng l)f w{ﬁg_ {‘,_
Sholef < o ochansly #ML a$a~/+

A 3 hae {w\*;‘ “l- claamy wwiebh wa e d e

b wwile o I“b-sh‘r omez At hl‘ul - R

h’L’ﬁ A u.-ﬂ.nn:_ oo BRTAS —nlh L e Beamsha . .S —d
T hrae. é-ﬁ-ﬁ!‘ ~owT ?’-‘01- ’a‘ou-\ Comar tab  my p’ AV I GRS

”‘«R}—‘vﬂ A h,
M Mdf%wwm

x4 m'r‘“'/b’bmﬂ& w
OIS — EVERY LS
2 Careent & RIS ,& :
*‘ﬂng 75”5 + }Z OF LIRITEN SXERUSES — EUERY cA5:!
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In 1989 1 prepared a report of FWP activities
for the President, Provost and Board of Control of
the University of Vermont, explaining the benefits
of continued funding (about $12,000 a year) for
our writing-across-the—curricuium program. which 1
summarized on a transparency this way:

DIMENSIONS

I. PROMOTES COMMUNITY OF SCHOLARS
II. EXPLORES ACTIVE FACULTY PEDAGOGY
IIY. EMPHASIZES WRITING TO LEARN
IV. EMPHASIZES LEARNING TO WRITE

-

V. ENCOURAGES FACULTY WRITING

Now, in 1992, I would add, cautiously, two
additional benefits of the program though they are
still in process:

VI. WRITING REQUIREMENT FOR THE ARTS COLLEGE
VII. CURRICULAR CHANGE IN THE ENGLISH DEPARTMENT
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